
 

A Few Vignettes from Forty Years of Coaching/Mentoring Faculty Colleagues and Students 

1. The Priest Who Had No Time for Prayers 

It was my second year of teaching (1978-1979), and I had been appointed Coordinator of the MBA 
program, responsible for the academic and personal development of the students. I was only 30 years 
old, not much older than most of the students (average age 25), although a few, including an Army 
Colonel and a Navy Commander, were older. 

Ten years my senior was a priest from Hong Kong. He was sent by his Order to learn administration and 
management, as he was being groomed to oversee their China mission. Because of my own upbringing 
and education in a Catholic school, I had much respect for this man. 

In our MBA program, the students refer to the first two months as “Boot Camp,” because of the intense 
drilling in the fundamentals of Accounting and Quantitative Methods, the academic load of reading and 
preparing 3 cases and 3 articles each day, and the weekend written reports. Less than a month into the 
MBA program, he came to my office to confess that he was having doubts about continuing in the 
program. Knowing that his background was different from those of other students, most of whom had 
corporate experience and whose academic preparation included quantitative courses like Math and 
Statistics, I expected he might be having difficulty coping with the Finance, Accounting, and numbers- 
crunching courses. 

So I was dumfounded when he confided that the workload expected of an MBA student was not leaving 
him much time for his daily prayers and he felt he was not fulfilling his priestly vows. 

2. A Student Says She Has Problems Speaking and Writing English (a prerequisite ability under the 
case method), and Wants to Go Home 

One day, a student came to my office, telling me she wanted to drop out of the program and go back 
home. Many students have difficulty with the Finance and Accounting courses. As an accountant with a 
top consulting firm in Jakarta, that would not have been her problem. But she lamented that she was 
struggling with class participation, due to (she claimed) her lack of English proficiency. (Given our 
school’s case method andragogy, the unwritten rule has always been “No Talk, No Pass.”) 

I knew she was intelligent and hard-working. I had interviewed her in Jakarta when she applied for 
admission and I had no doubt then that she had the ability to do well in our MBA program. So, I felt 
some responsibility to help her overcome her challenges. But first I had to stop her crying. 

3. HBO Professor Wants to Expel a Hyperactive Student 

At AIM, our fundamental andragogy is the case method. We require our students to prepare an analysis 
and a decision in every case we assign for discussion. In class, we expect students to present their 
analysis and recommendations, and defend them, since other students will have their own analysis and 
recommendations which, more often than not, are not in concert with theirs. We encourage our 
students to argue and debate. 

One Indian student was particularly aggressive. Although he was one of the younger students in his 
cohort, he had served briefly in the Indian army and worked in Hong Kong with a Finance company 
before enrolling at AIM. In the classroom, he would pounce on other students’ analyses and tell them 



 

exactly what he thought of their decisions. And he did not mince words. The professor of the Human 
Behavior in Organizations (HBO) course was particularly sensitive to interpersonal relations and did not 
look kindly on this behavior, which she found offensive, rude, and personally insulting. Because 
teamwork and leadership were critical learning objectives of her HBO course, she felt that this student 
was never going to become the leader-manager that she was training her students to be. 

The professor came to my office to demand that I expel the student because he was being dysfunctional 
to the learning process and the academic environment. I told her I would look into it. 

I then called the student to my office and told him about his professor’s demand. He was one of the best 
students in his cohort, and he argued (expectedly) that I had encouraged them to be argumentative in 
case discussions. (The unwritten rule at AIM was “No Talk, No Pass.”) He was merely doing what all 
other students should be doing, he said. 

I realized that I had two concerns to resolve: the HBO professor’s, and the sharp-witted student’s. 

4. The Brilliant Teacher Who Only Wants to Teach 

There are teachers, especially in a case method school, who so enjoy the give-and-take of a case 
discussion that they don’t like doing anything else. When our school gained international accreditation 
from the AACSB, the school adopted the “publish or perish” culture of Western academic institutions. 
This did not sit well with those professors who firmly believed that we were a practitioner-oriented 
school, and therefore faculty should come from the corporate world, not the ivory towers of university 
doctoral programs. 

I myself obtained my doctoral degree in my 30th year of teaching and found myself having to convince 
some of my older colleagues that (a) they needed to get their PhDs if they wanted to continue teaching 
(under AACSB rules), and (b) it was never too late to do so. 

One colleague who was a perennial favorite of the students for his skill in managing a case discussion, 
his corporate experience and expertise, and his genuine concern for their well-being, resisted all my 
efforts to get him to apply for a doctoral program. His two children (twin boys) were graduating from 
high school and would enter university soon. He also had commitments to his consulting clients that he 
could not, and did not want, to give up. 

I felt that, given his natural affinity with students, he could be an excellent administrator of the MBA 
program. 

5. When a Professor Needs to Change His “Style” 

The Dean of Faculty asked me if I thought he should renew the contract of Professor X. A number of 
MBA students and participants of executive education programs had complained about this professor, 
the way he would poke fun at some of them, and his use of crude, sometimes vulgar, language. On the 
other hand, many students found him to be funny, his quips and snide remarks often lightening the 
mood in the classroom. And they appreciated that he went out of his way to be helpful to them in their 
studies and in their personal lives. Since this professor was assigned to my department, he asked me talk 
to him and tell him to change his “style” or go teach somewhere else. 


